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Sheltered Instruction Lesson Planning

The number of English Language Learn-
ers (ELLS) in our nation’s schools has
been increasing rapidly over the last three
decades. Between 1970 and 2000 the
percentage of foreign-born as a share of
the total population of the United States
more than doubled from less than 5 per-
cent in 1970 to almost 12 percent in 2004.
This growth is even more pronounced
among the school age population as the
percentage of immigrants in the school-
age population more than tripled from 6
percent in 1970 to 19 percent in 2000. Al-
though the number of these students is
increasing rapidly in U.S. schools, they
are not achieving at the same rates as
their English-speaking peers. Thus, U.S.
schools, and particularly those in Chicago,
will need to change instructional practices
in order to better address the needs of this
burgeoning population.

Sheltered instruction is one example of a
set of instructional strategies that are de-
signed to support the needs of English
Language Learners (ELLS). As many of
these strategies encourage the use of
visuals, they are also helpful for special
education students, and particularly for
bilingual special education students. In an
article that is summarized later in this
newsletter, Short and Echevarria (1999)
outline three components of exemplary
lessons that utilize sheltered instruction
strategies: preparation, instruction, and
review/evaluation.

In the preparation phase, teachers de-
velop both language and content objec-
tives in order to help ELLs learn age-
appropriate content at the same time that
they improve their skills in English profi-
ciency. In order to scaffold student under-
standing, teachers identify supplementary
materials, like graphs and models, and
content adaptations that will help ELLs
understand the content the teacher is at-
tempting to convey.

During instruction, teachers utilize a number of
strategies in order to make the content of the
lesson comprehensible for ELLs. First, teach-
ers activate students’ prior knowledge about
the topic and link the new concepts to stu-
dent’s background and experience. Second,
teachers scaffold their instruction in a number
of different ways. These scaffolding techniques
involve simplifying language, providing support
in the native language, modifying texts, repeat-
ing key points, frequent checks for understand-
ing, explicitly teaching vocabulary, and using a
number of visual supports like real objects,
words or pictures on the board or on an over-
head projector, multimedia technology, graphic
organizers, tables, graphs, timelines, maps,
pictures, gestures, and demonstrations. Third,
teachers provide students with manipulatives
and hands-on activities in order to help them
understand the content. Fourth, teachers cre-
ate frequent opportunities for interactions be-
tween students and between the teacher and
the students in order to engage the students
with a discussion of the content of the course
at the same time that the students are improv-
ing their language proficiency skills. In this
way, ELLs practice new language in a mean-
ingful way. These opportunities for interaction
allow ELLs to improve their English proficiency
as they negotiate meaning through social inter-
actions with their peers.

At the end of each lesson, teachers review key
vocabulary and key content concepts with their
students in order to reinforce the objectives of
the lesson. Students are then assessed on
both the language and content objectives from
the lesson. Learning language and content are
seamlessly interwoven.
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