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given in class in relation to an
activity or an experience that
the student was involved in
(Christenbury, 2000).
Learning logs provide good
spaces where students can
wonder about their learning.

Other techniques to
encourage student writing
include creating word maps,
abc lists, and writing about
self- interests. For example,
they can keep daily logs of
what they have done for the
day and can create questions
regarding their daily activities
as a way to practice writing.
Different forms of poetry can
be another way to incorporate
writing into the curriculum.
Poetry can emerge from
experiences and emotions, and
can include key vocabulary or
concepts or main ideas
connected to topics of study.
Having students accompany
writing, either at the word or
sentence level, with pictures
and other non-linguistic
formats is a way to get
students with significant
disabilities involved in the
writing process. Requiring
students to draw a chain of
events, and writing a word or
sentence about the event, is
another way to encourage
writing.

The concept of writing
to learn is an important one
when it comes to thinking
about the literacy tasks for
students with disabilities.
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Students who exhibit difficulty reading and writing will
be able to interact with expository text in a more
meaningful way when teachers use writing activities
throughout the school day and curriculum area.
Teachers need to think carefully about these writing
experiences to help prepare students with disabilities for
a future that ensures employment and independence in a
literate society.
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The Writing Fix website is a website for teachers to use
as a resource to encourage frequent and interactive
writing activities. This website gives teachers
interactive lessons, prompts, and a wealth of resources
to use in any classroom. The resources that are posted
on this website were created by teachers during
professional development opportunities and all are
related to writing both expository and narrative essays.
The lessons and activities that are shared can be used
with many different grade levels and can be adapted and
modified to the needs of an individual teacher’s
classroom. Some of the resources that are shared
include: picture and chapter book inspired lessons,
poetry lessons, expository writing lessons, exit ticket
writing, RAFT writing examples, journal prompts, note-
taking strategies, and non-linguistic representations.
This website has so many links that lead to excellent,
easy to implement ideas that will get your students
writing and developing a deeper understanding of
content area text.

Research Corner

Knipper, K.J. & Duggan, T. (2006). Writing to learn
across the curriculum: Tools for comprehension in

content area classes. The Reading Teacher, 59(5), 462-
470.

Knipper and Duggan present instructional
strategies for teachers to develop a writing-to-
learn framework to help with the development of
content area concepts. The writing-to-learn
concept differs from the traditional learning to
write process in that a piece of writing is not
written as a draft that is revised until it is ready to
be published. Instead, the writing-to-learn kinds
of writing focus on the student writing of content
and concepts. In a writing-to-learn piece of work,
students are recalling what they have learned,
clarifying information, and questioning the
content through learning logs, response journals,
dialogue journals, quick writes, or exit slips. In
many different kinds of formats, students might
predict what they may be reading about, list what
they’ve learned so far, create questions about
what they have read, and write about their
feelings or opinions. A few other creative
strategies that can be used in a writing-to-learn
activity are word maps or abc lists about the topic
of study. These kinds of simpler forms of writing
would be great ways to get students who struggle
with complete sentences or paragraphs to become
involved in writing about content or expository
text. This article provides a wealth of
information, strategies, and activitie
students writing across the curriculu




